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Developmental Psychology:  Lifespan (PSY 824)

Fall, 2017
Geoff Goodman, Ph.D.

43 Jarvis Place
Lynbrook, NY 11563
(914) 681-9039 (H)

(516) 299-4277 (O)

ggoodman@liu.edu
http://www.drgeoffgoodman.com
My website is the place where you will find podcasts and PowerPoint presentations for each class, a link to an online APA style guide, and other important information.  You might also find the following LIU library link helpful as you search for literature for your papers:  http://liu.cwp.libguides.com/psychology
Catalogue Description:  “Provides students with both theoretical and practical knowledge about the human lifespan including an in-depth understanding of the biopsychosocial contributions in the development of the self. The course will familiarize students with the many challenges and opportunities that individuals confront at various ages in the lifespan and provide sensitivity training about the contributions that an individual's multicultural identity has on their unique personal development.  Through supervised case presentations, students will be prepared to conduct interviews utilizing developmental theories and research, which are appropriate to the development level and stage of life of the individual.”

Texts
American Psychiatric Association.  (2013).  Diagnostic and statistical manual of mental disorders (5th ed.).  Washington, DC:  Author.  ($102.95; ISBN-13: 978-0890425558)

American Psychological Association.  (2010).  Publication manual of the American Psychological Association (6th ed.).  Washington, DC:  Author.  ($24.07; ISBN-13: 978-1433805615)

Music, G.  (2011).  Nurturing natures:  Attachment and children’s emotional, sociocultural and brain development.  Hove, England:  Psychology Press.  ($44.74; ISBN-13: 978-1848720572)

Perry, B. D., & Szalavitz, M.  (2006).  The boy who was raised as a dog and other stories from a child psychiatrist’s notebook:  What traumatized children can teach us about loss, love, and healing.  New York:  Basic Books.  ($8.93; ISBN-13: 978-0465056538)

Supplemental Articles
Block, J. H., & Block, J.  (1980).  The role of ego-control and ego-resiliency in the organization of behavior.  In W. A. Collins (Ed.), Minnesota Symposia on Child Psychology (Vol. 13, pp. 39-101).  Hillsdale, NJ:  Erlbaum.

Shapiro, T.  (1989).  The psychodynamic formulation in child and adolescent psychiatry.  Journal of the American Academy of Child and Adolescent Psychiatry, 28, 675-680.

Winters, N. C., Hanson, G., & Stoyanova, V.  (2007).  The case formulation in child and adolescent psychiatry.  Child and Adolescent Clinics of North America, 16, 111-132.

Course Outline

Class 1:  Introduction
Class 2:  Introduction:  The Blind Men and the Elephant/Life Begins:  From Conception to Birth/Introduction/Tina’s World
Music (2011).  Read Chapters 1 and 2, pp. 1-21.
Perry & Szalavitz (2006).  Read Introduction and Chapter 1, pp. 1-30.

*Prototypical CCQ due.
Class 3:  Born to Relate/Infant Coping Mechanisms, Mismatches, and Repairs in Relating/For Your Own Good
Music (2011).  Read Chapters 3 and 4, pp. 23-44.

Perry & Szalavitz (2006).  Read Chapter 2, pp. 31-56.

Class 4: Empathy, Self, and Other Minds/Attachment/Stairway to Heaven
Music (2011).  Read Chapters 5 and 6, pp. 45-70.

Perry & Szalavitz (2006).  Read Chapter 3, pp. 57-80.
Class 5:  The Importance of Culture/Biology and the Brain/Skin Hunger
Music (2011).  Read Chapters 7 and 8, pp. 71-95.

Perry & Szalavitz (2006).  Read Chapter 4, pp. 81-98.

*CCQ of Laura due.

Class 6:  Language, Words, and Symbols/Memories:  Learning Who We Are and What to Expect/The Coldest Heart
Music (2011).  Read Chapters 9 and 10, pp. 99-121.

Perry & Szalavitz (2006).  Read Chapter 5, pp. 99-124.

*CCQ of Leon due.

Class 7:  Play:  Fun, Symbolising, Practising, and Mucking About/Boys, Girls, and Gender/The Boy Who Was Raised as a Dog
Music (2011).  Read Chapters 11 and 12, pp. 123-147.

Perry & Szalavitz (2006).  Read Chapter 6, pp. 125-154.

*Treatment summary due.  *CCQ of Connor due.

Class 8:  Nonmaternal Care and Childcare/Siblings, Peers, Group Life, and Middle Childhood/Satanic Panic
Music (2011).  Read Chapters 13 and 14, pp. 151-172.

Perry & Szalavitz (2006).  Read Chapter 7, pp. 155-178.

Class 9:  The Place of Fathers/Moving Towards Adulthood/The Raven
Music (2011).  Read Chapters 15 and 16, pp. 173-197.

Perry & Szalavitz (2006).  Read Chapter 8, pp. 179-202.

*Theoretical paper due.

Class 10:  Trauma, Neglect, and Their Effects/Resilience and Good Feelings/”Mom Is Lying. Mom Is Hurting Me.  Please Call the Police”
Music (2011).  Read Chapters 17 and 18, pp. 201-223.
Perry & Szalavitz (2006).  Read Chapter 9, pp. 203-214.

Class 11:  Genes, Nature, and Nurture/Conclusions:  Earlier Experience and its Longer-Term Consequences/The Kindness of Children
Music (2011).  Read Chapters 19 and 20, pp. 225-242.

Perry & Szalavitz (2006).  Read Chapter 10, pp. 215-230.

Class 12:  Healing Communities
Perry & Szalavitz (2006).  Read Chapter 11, pp. 231-246.

Class 13:  *Class Presentations/*Research Proposal Due

Class 14:  *Class Presentations/*Prototypical CCQ Due
Course Requirements

A.
Complete a prototypical California Child Q-Set (CCQ) that characterizes your current understanding of optimal psychological adjustment of a 7-year-old girl.  This assignment is due at the beginning of Class 2.  This assignment accounts for 2% of your total grade.
B.
Complete a California Child Q-Set (CCQ) that characterizes the psychological adjustment of each of three children in Perry and Szalavitz (2006):  Laura (Chapter 4), Leon (Chapter 5), and Connor (Chapter 6).  These three assignments are due at the beginning of Class 5, Class 6, and Class 7, respectively.  These three assignments account for 6% of your total grade.
C.
Write a treatment summary derived from one of the three children you Q-sorted (i.e., Laura, Leon, or Connor), using one of the developmental theories presented in Music (2011) or Perry and Szalavitz (2006).  Include demographic information (several lines), chief complaint (one or two sentences), history of presenting symptomatology (one page), personal and family history (one page), mental status examination (1/2 page), current DSM-5 diagnosis (1/2 page), and case formulation (one page).  In the case formulation, include references to literature (from within or outside class) that defends your case formulation.  Maximum number of double-spaced, 12-point type pages (excluding title page and references):  5.  Please use APA Publication Manual format.  The treatment summary is due at the beginning of Class 7.  This assignment accounts for 20% of your total grade.
D.
Using one particular developmental theory discussed in Music (2011) or Perry and Szalavitz (2006), write a theoretical paper exploring a developmental trajectory in which the end point represents a contemporary social issue that affects the emotional well-being of children or adolescents (e.g., gun violence, unsafe sex, pregnancy, juvenile detention, violent video game playing, Internet addiction, pornography addiction, suicide, self-mutilation, eating disorders, sexting, bullying and cyberbullying, gangs, hate crimes).  Follow a prototypical child through the critical developmental phases that established and maintained this developmental trajectory, which led to the contemporary social issue.  What are the strengths and weaknesses of your developmental theory for both predicting and preventing this developmental trajectory?  Feel free to be imaginative.  Maximum number of double-spaced, 12-point type pages (excluding title page and references):  5.  Please use APA Publication Manual format.  The paper is due at the beginning of Class 9.  This assignment accounts for 20% of your total grade.
E.
Develop a research proposal for a study on some aspect of child or adolescent development.  The proposal needs to include a brief review of the relevant theoretical and empirical literature (~3 pages); a clear exposition of the hypotheses to be tested (~half page); descriptions of the participants, measures, procedure, and data analysis to be used (~3 pages); results (~half page); and a discussion of the implications of the proposed study for that particular area of research, assuming first significant results, then nonsignificant results (~3 pages).  Maximum number of double-spaced, 12-point type pages (excluding title page and references):  10.  Please use APA Publication Manual format.  The research proposal is due at the beginning of Class 13.  Each person will make a 10-minute presentation of her or his paper during Class 13 or Class 14.  Brief group discussion will follow each presentation.  Order of presentations will be alphabetical.  This assignment accounts for 40% of your total grade.
F.
Complete a prototypical California Child Q-Set (CCQ) that characterizes your current understanding of optimal psychological adjustment of a 7-year-old girl.  This assignment is due at the beginning of Class 14.  This assignment accounts for 2% of your total grade.
G.
Students will break into pairs, select a chapter in Perry and Szalavitz (2006) assigned for each week, and spend the final 45 minutes of class time engaging the class in a discussion about the chapter.  Topics for class discussion might include the genetic, intrapersonal, familial, neighborhood, community, and societal contributions to the child’s developmental trajectory.  How do religion, socioeconomic status, gender, sexual orientation, and race or ethnicity contribute to this developmental trajectory?  How do these levels of analysis interact with each other?  What would the child and the family have needed to prevent the child from following this developmental trajectory?  What ethical concerns did Dr. Perry have to consider in treating the child?  What developmental research might be undertaken to illuminate this developmental trajectory or its transformation?  This assignment accounts for 10% of your total grade.
	Grading Rubric

	Grade
	A
	B
	C

	First Paper
	Mastery of the application of one developmental theory to patient’s symptomatology; comprehensive mental status exam; concise writing style; clear knowledge and application of the APA Publication Manual
	Some knowledge of the application of one developmental theory to patient’s symptomatology; incomplete mental status exam; some disorganization in writing style; incomplete knowledge and application of the APA Publication Manual
	Little knowledge of the application of one developmental theory to patient’s symptomatology or mental status exam; disorganized, incoherent writing style; little knowledge or application of the APA Publication Manual

	Second Paper
	Mastery of one developmental model as applied to a contemporary social issue; clear, concise writing style; clear knowledge and application of the APA Publication Manual
	Some knowledge of one developmental model as applied to a contemporary social issue; some disorganization in writing style; incomplete knowledge and application of the APA Publication Manual
	Little knowledge of one developmental model as applied to a contemporary social issue; disorganized, incoherent writing style; little knowledge or application of the APA Publication Manual

	Third Paper
	Mastery of research design in the study of a developmental issue; clear, concise writing style; clear knowledge and application of the APA Publication Manual
	Some knowledge of research design in the study of a developmental issue; some disorganization in writing style; incomplete knowledge and application of the APA Publication Manual
	Little knowledge of research design in the study of a developmental issue; disorganized, incoherent writing style; little knowledge or application of the APA Publication Manual

	Perry and Szalavitz (2006) Chapter Presentation
	Mastery of understanding of child presented; maximal engagement of classmates in a discussion of the chapter’s merits, flaws, and ethical concerns
	Some understanding of child presented; some engagement of classmates in a discussion of the chapter’s merits, flaws, and ethical concerns
	Little knowledge of child presented; little engagement of classmates in a discussion of the chapter’s merits, flaws, and ethical concerns


Academic Competencies

1)
Students will be able to explain what typical and atypical development is and how it relates to symptom formation and the underlying psychic structures that contribute to it.

2)
Students will be able to explain the conceptual differences among patterns of adaptation, patterns of maladaptation, and patterns of symptomatology.

3)
Students will be able to follow a prototypical child through the critical developmental phases that established and maintained her or his developmental trajectory, which led to a contemporary social issue.
4)
Students will be able to identify the strengths and weaknesses of a developmental theory for both predicting and preventing a child’s developmental trajectory.
5)
Students will be able to discuss the genetic, intrapersonal, familial, neighborhood, community, and societal contributions to a child’s developmental trajectory.
6)
Students will be able to discuss how religion, socioeconomic status, gender, sexual orientation, and race or ethnicity contribute to a child’s developmental trajectory.

7)
Students will be able to discuss how different developmental levels of analysis interact with each other.
8)
Students will be able to discuss what a child and family need to prevent the child from following a maladaptive developmental trajectory.
9)
Students will be able to discuss the ethical concerns to consider in treating a child following a maladaptive developmental trajectory.
10)
Students will be able to discuss what developmental research might be undertaken to illuminate a developmental trajectory or its transformation.
11)
Students will become familiar with the child and adolescent psychiatric diagnoses listed in the DSM-5 (American Psychiatric Association, 2013) as well as the other diagnoses known to manifest in children and adolescents.

12)
Students will become familiar with the limitations of categorical diagnostic classification systems such as the DSM-5 and their obscuring of conceptual ambiguity and deeper levels of psychic meaning.

13)
Students will be able to use the California Child Q-Set (CCQ), an evidence-based instrument designed to assess psychological adjustment.

14)
Students will be able to write a brief case formulation of a child using a developmental theory.

Diversity

1)
Students will be able to understand both traditional and feminist interpretations of child development and the wide-ranging clinical and social implications for gender roles, division of labor among families, dominance-submission paradigms and the impact on family violence, and sexual orientation.
2)
Students will be able to discuss child and adolescent development from non-Western cultural perspectives.

3)
Students will be able to discuss child and adolescent development from more explicitly sociological perspectives.

Ethics

1)
Students will explore child and adolescent development with an attitude of openness, understanding, and nonjudgment.

2)
Students will complete their course assignments honestly and independently of others (unless otherwise specified).

Professional Development

1)
Students will contact me prior to class if they cannot attend or will be late.

2)
Students will make a good-faith effort to complete the assigned readings on time and participate in class discussions.

3)
Students will prepare their writing assignments on time—applying both diligence and a viable conceptual organization—and follow the Publication Manual of the American Psychological Association for formatting.

4)
Students will prepare creative and poignant class presentations and make every effort to attend their classmates’ class presentations.

5)
Students will not text, e-mail, or surf the web during class.

From Clinical Psychology Doctoral Program Student Handbook 2007-2008

The grades and definitions listed below are used in doctoral courses: 

A     work is excellent; student not only demonstrates high achievement but also superior intellectual initiative beyond the objectives of the course; superior test performance; consistent superior performance across all work and tests.”  

A-    Work is excellent; student demonstrates either high achievement (by going beyond the requisites of the course) or surpasses expectations for a student at this level; clearly demonstrates knowledge and competence beyond course requirements. 

B+   Work is very good; student demonstrates clear understanding of the material and work is generally proficient and relatively free of errors; very good test performance. 

B     Work is acceptable; student has applied requisite understanding of the material; acceptable test performance. 

B-    Work is acceptable but lacking precision or understanding of the material; below average test performance.
C     Work is unsatisfactory due to one or more of the following: failure to consistently complete course assignments, inconsistent professional quality of written material, erratic in meeting deadlines, inadequate or incomplete familiarity with key ideas, concepts and knowledge, flawed written and verbal accounts of information. Remediation may be required.
F      Work is unacceptable for a graduate student; work errors greatly exceed those of the class, student has not effectively applied knowledge at this level from readings, class; poor performance on tests.  Course must be repeated.

INC Work which, as far as it has progressed, is of B or higher quality, but is incomplete because of illness, accident, or other serious extenuating circumstances.  All incompletes must be completed before the end of the next semester or the grade will automatically be changed to an F.
	Letter Grade
	Numeric Grade
	GPA Equivalent
(4-pt. scale)

	A+
	98.3 (96.7-100)
	4.0

	A
	95 (93.3-96.6)
	4.0

	A-
	91.7 (90-93.2)
	3.7

	B+
	88.3 (86.7-89.9)
	3.3

	B
	85 (83.3-86.6)
	3.0

	B-
	81.7 (80-83.2)
	2.7

	C+
	78.3 (76.7-79.9)
	2.3

	C
	75 (73.3-76.6)
	2.0

	C- 
	71.7 (70-73.2)
	1.7

	D+
	68.3 (66.7-69.9)
	1.3

	D
	65 (63.3-66.6)
	1.0

	D-
	61.7 (60-63.2)
	0.7

	F
	<60
	0.0


From the Graduate Bulletin (2003-2005, p. 15), “Academic Irregularities”:  “In the case of a minor infraction that is the student’s first disciplinary offense, the Dean may authorize the faculty member to dispose of the charges, limiting the maximum penalty to failure in the course….In the case of a major infraction, or in the case of repeat academic offenses, the student may be subject to suspension or expulsion from the campus.”

